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ABSTRACT

Inclusion education advocates the notion thathilldren have a right to access high quality edanaand this
right should not be affected by disability or ampesial needs in a child. Inclusion is the approathntegrating all
children and their various needs in a similar sgttio learn. The purpose of this study was to distalshallenges that
affect academic performance of children with spewéeds in an inclusive setting in early childh@atlicatio n. The study
adopted a descriptive research design which emthfacth quantitative and qualitative methods to yaeatata which was
collected from 50 pre-school teachers and 10 ahildvith educational special needs. The study asheal that there is a
lack of enough resources, competent teachers tytiatie for individual attention and appropriateraculum for children
with special needs. The study concluded that a ¢datollaboration from administration and parerstdack of relevant
resources, sufficient time and clear laid down gadion inclusive education is a major challengehifiren with special
educational needs in early childhood education. Sthdy recommends that there should be a formatigetém of support
for parents of children with special needs and hiigizs, and that the Governmant should intengifipnitoring,

supervision, and quality control in schools to easthildren with special needs are provided fohuaiitt discrimination.
KEYWORDS: Challenges, Performance, Special Needs, Inclusive
INTRODUCTION

A high quality inclusive education involves recagng all children as children who should be agsldb achieve
the best care and education that can possibly fleeedf Inclusive education takes into account tbadation for All by
finding ways of enabling schools to serve all alahldin their communities as part of an inclusiveadion system. Both
developed and developing countries have been titginmplement the objectives of inclusive educatidbhe Salamanca
Satement of 1994 states that every child has a fundamental righarteeducation and must be given the opportunity to
achieve and maintain acceptable levels of lear(ligESCO, 1994). However, successes and failures haen noted in
these countries suggesting that the way to fullusion was tough and challenging especially for ¢héddren. The
challenges that children with special needs faceaifest themselves in various ways such as schagairts, constant
repetition of classes, bullying, discrimination asebregation, lack adequate and appropriate lepamd play resources,
and this makes them lag behind educationally. Teackail to understand the appropriate intervemstifor assisting
children with special needs and this results inchiddren being ignored and overlooked (Kavale, D0®pecial needs
education started in Kenya after the end of theoS&dNVorld War and has since been offered mainlg tategories of
children with disabilities, namely: children witledring impairments, mental handicaps, visual inmpaints and those with
physical handicaps. Education to these children oy offered in special schools until the 1970sewtunits and

integrated programs were initiated (National Sgdebdlaeds Education Policy, 2009). According to thénistry of
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Education in Kenya (MoE), the main constraintsncluisive education relate to access, equity, aaditgun the provision
of education and training for learners with speciakds. These constraints include, a lack of gmelelto support
inclusive education implementation, lack of relablata on children with special needs, and inadedgeaching/learning
resources and skills. In addition, assessment amdcelum were not tailored to meet special needscation. The

UNESCO Salamanca statement (1994) calls on govensne give the highest priority to inclusive edtima.
CHILDREN WITH SPECIAL NEEDS AND INCLUSIVE EDUCATION

Special needs education is education which prevafgpropriate modification in curriculum deliveryethods,
educational resources, medium of communicationtaedearning environment in order to cater for widiial differences
in learning. The United Nations convention on tiglts of persons with disability (UNCRPWD) 2006iaffs the right to
education in an inclusive setting for all childrdime focus here is to enable children with spawgeds to enrol in schools
of their choice within localities. Therefore, thesea need to remove barriers within the educatisystem that bars these
children from inclusive education and equity. Udifdations (2006) pointed out that throughout theldvachildren who
have mental disabilities and many others who egpeg difficulties in learning have been traditidpaharginalized
within their communities or excluded from school$ey further stated that provision of education ébildren with
special needs has not been easy in Sub-Saharara Afecause schools lack trained teachers, leamatgrials, and

suitable classrooms.
REGULAR AND FULL INCLUSIVE EDUCATION

Inclusion education has two subtypes of settinggular/partial inclusion and full inclusion. Insiue practice is
not always inclusive but is a form of integrationeaning that children with special needs are eddcit regular classes
for nearly all day or at least for more than h#&lé tday. Whenever possible, children with speciadsemay receive
additional help or special instruction in the gehedassroom. In full inclusion settings, childresth special needs are
always educated alongside children without spenésds as the first and desired option while maiirtgi appropriate
support and services. Giangreco and Baumgart (18g8in that full inclusion is more effective fohildren with special
needs than partial inclusion because these chiléan a lot from non- special needs children winety interact with one

another.

The concept of integration is that children wigfesial needs should be educated alongside thefrés¢ school
population and enjoy all the benefits that follomrfi this. In some national settings, this processeferred to as
mainstreaming. In one sense it is useful to comsitegration as a broad educational principle Wwhithe precursor of
inclusion. There are sharp differences in philogolpétween integration and inclusion. Integratiofikeninclusion places
no particular emphasis on teachers, administratars;special needs education pupils and the culark ethos of the

school. The pupil with non-special education ndeaisto fit in the existing arrangements (Kvale,@)99

Inclusive education differs from previously heldtions of integration and mainstreaming which tehde be
concerned principally with disability and non-s@daieeds education. By contrast, inclusion is aleaitchild’s right to
participate and the school’s duty to accept thédchnclusion rejects the use of special schoolslassrooms to separate
students with disabilities. Fully inclusive schoaelbich are rare, no longer distinguish between g@neducation and

special education programs; instead, the scho@sisuctured so that all students learn togethlkrodgh this inclusion,
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children learn the importance of individual andwuga@ontributions and develop valuable skills that@ten unexplored in
less inclusive settings.

RESEARCH OBJECTIVES
The study sought to achieve the following objesdiv

» Establish teaching/learning resources and assigtislenologies found in inclusive Early Childhoodugdtion

settings.
» Determine the teacher’s level of competence iniapaeeds education.
» Examine the difficulties faced by teachers whilgiementing inclusive education for children witlesfal needs.
» Find out the challenges faced by children with gdeteeds in an inclusive setting.
RESEARCH DESIGN

In order to achieve these objectives, the studpleyed a descriptive survey design. Data was aedlysing
qualitative and quantitative methods. Purposive g technique was used to select the participadtsng simple
random sampling technique, 50 pre-school teacher§éive schools were selected. The study used ouesiires,
interviews and observation schedule to collect fi@n the participants. Ten children with specidueation needs were

observed together with regular children. Data wesdysed using descriptive statistics such as p&ger and frequencies.
FINDINGS AND DISCUSSIONS
The findings of the study are discussed as pdr ebjective.

Objective one established the teaching/learnisgurces and assistive technologies found in ingduséttings.

The findings are presented in table 1.

Table 1: Teaching and Learning Resources as per Telaers of Children with Special Needs

Frequency Percentage

Special needs assistants 13 20
Special education teachers 15 23
Montessori projects 6 9
Computer 10 15
Radio 16 25
Special needs room 5 8

Total 65 Total 100

e Teaching and Learning resources for Children with $ecial Needs

Data analysis in table 1 shows that the inclusettings had a special needs teacher as well pscéabneeds
assistant whom they considered an integral humsouree in fostering inclusion. In schools where ¢hericulum was
Montessori based, the presence of the Montessojegis which are learner centred were seen asa ggsource for

teaching children with special needs.

»  Assistive Technologies in Pre-schools
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The study findings revealed that assistive teabgies were rather limited in the inclusive classHsere was
presence of the computer and the radio as asststith@ology. Most teachers did not understand ahksitstive technology
was and gave examples of the special needs teaslveell as Montessori projects in the Montessosedaschools that the
researcher obtained data from. From the interviesvglucted with the special needs teachers, theseawdear need for
more assistive technology in the form of projectéetevisions as well as iPad and tablets for werichildren who have

poor fine motor skills due to the nature of thg@iesial needs.

Objective two examined the level of competencehees needed in handling children with special sedthe

analysis is as follows:

The study revealed that 40% (n=20) of the respotedhad taken a course in inclusive educationlewd(%
(n=30) had not taken any course in inclusive edoocafThis indicated that more than half of the tess did not know
what inclusive education was from an academic anglek of teacher education and expertise was meadi frequently
by teachers in the questionnaires and interviewsamg challenges for them in including learnerseigular programmes.
Insufficient pre-service and continuing professiatevelopment opportunities for teachers in retatio the education of
children with special educational needs were ditgdsordon (2010) as barriers to inclusion and ihiturn appeared to

have implications for teachers’ confidence in ttadility to teach students effectively.

Objective three established difficulties facedtégchers while including children with special reétdo regular

programmes. The analysis is presented in table 2.

Table 2: The Difficulties Faced by Teachers whilericluding Children with Special Needs in Regular Prgrammes

Frequency Percentage

Lack of expertise 15 23
Lack of time 28 43
Lack of coordination and 10 15
Collaboration
Challenges in Curriculum 12 19
Delivery

Total 65 100

» Lack of Expertise

There was evidence of lack of expertise on the phisome teachers in the study with regard to Viddial
education plans for learners. One of the barrigthe inclusion of children with special education@eds which has been
identified by Kavale (2001) is lack of awarenessrhginstream classroom teachers of the individuatation plan for
children with special education needs. They aldadadink special needs education with generaladion programmes.
The observation and interview data indicates thathe majority of mainstream teachers did not magdference to the
specific individual education plan targets for &mnts with special educational needs. The followdiaghment from a pre-
school teacher sums up many of the teachers’ Vieterms of children with special needs | think targeting their needs is
a challenge because sometimes you may not have had adequate training and their needs can be very hard to pinpoint

(Teacher, primary school C)

* Lack of time
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Participants cited lack of time to carry out adistiative duties including planning, differentiagithe teaching of

individual differences and interacting with colleg to share their problems as a barrier to inausducation. 43% (=28)

of the respondents felt that the time they had daily basis was insufficient to include childreittwspecial needs.
* Lack of coordination and collaboration

Lack of collaboration with the child’s parents aadiministration and all those involved in providiiog the needs
of children with special needs was cited as a Kegllenge of inclusive education. 15% (n=10) of tespondents
expressed lack of commitment as a challenge tlegt fidice in including children with special needghair programmes.
The administrations lack of adequate knowledge batvepecial needs are cause long delays to praki@eesources

needed by the children.

e Challenges in curriculum delivery

Due to the unique needs of each child with spewgsds, the respondents 18% (n-12, cited challeimgdse
curriculum delivery especially in the schools wh#te curriculum that was followed was the 8-4-4tsysof education.
The respondents lacked skills on how to deliverdbetent to children with special needs and thisttefrustrations and
several repetitions of this children. The respomsiaiso cited a lack of an appropriate curricultiat is modified to fit the
child with special education needs as a challerge they face in including children with specialeds in their

programme.

Objective 4 determined the challenges childre sftecial needs face in inclusive education. Tingiriigs are

presented in Table 3.

Table 3: Challenges Children with Special Needs Fadn Inclusive Education

Challenge Frequency | Percentage
Lack of resources 26 40
Negative teacher attitudes 15 23
Poor socialization 10 15
Withdrawal for special lessonis 14 22
Total 65 100

e Limited resources

Some respondents (40% (n=26) cited a lack of ressun the form of well equipped and spacioussttaams,
qualified teachers, physical environment as a ehgks that face children with special needs. Tiuetsire of the physical
environment was also cited as a challenge faciiidrelm with special needs; the physical environmeas not conducive

for children with special needs and the childreunlddall frequently.

e Lack of attention by teachers

The results revealed that 23% (n=15) of the redpots did not have enough knowledge on how to respmthe
needs of children with special needs and that ifpegred them during classroom activities as thaysamed a lot of time
that was needed for curriculum coverage. The raedputs felt that these children delayed them in eaéhg their

objectives.

» Poor socialization
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Children with special needs miss important soskdlls which are needed for life. The study revdaleat 15%
(n=10) of the respondents found these childreretadngerous individuals to associate with. Therathéddren see them
as bullies because they don’t understand them.rteeview revealed that autistic children are pamee to be dangerous
to the other children because of their hyperadbgkaviour. Also due to lack of communication apilit some children
with special needs, they are unable to expressdblwes in a way that the other children can undedsthem in order to
engage them in play. Therefore, they are usuatijaied, and seen as loners. Non-special needsahildn away from
them for the fear of being bullied by them. Thislation affects negatively on the child’s socialdaemotional

development.
e Withdrawal from peers for special lessons

The researcher observed that sometimes childrém spiecial needs were withdrawn from classroonvisiets
and taken to a special class in order to be gipecial attention. This was seen as a challengeadvatrier to effective
inclusion because the time they were withdrawn ftbeir class mates makes them miss normal classkeaming which

affects their social development.
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The study established that the main challengeklreni with special needs face in inclusive settirzgs:
inadequacy of resources, lack of competence framntahchers, teachers’ negative attitudes, commtimmicdifficulties,
lack of quality time for individual attention, inpppriate curriculum, misconceptions about childvéth special needs
leading to social discrimination. Difficulties thate faced by teachers in implementing inclusivecation included: lack
of collaboration from administration and the paserlack of relevant resources, insufficient classef curriculum
delivery, lack of knowledge on the nature of speet@ucation needs, and a lack of clear laid dowlicigs on inclusive

education. The study suggests the following reconttagons.
» Schools should be assisted to offer a full rangeroframmes to meet the diverse needs of learners.

* There is a need for dedicated time outside existegaghing hours for shared planning and collabomatd

develop high quality inclusive classroom practices.

 The use of technology, shared web space, and Vil&zaning environments should be used to facditat

collaboration and planning.

» There is need for a formalised system of suppoartp@arents of children with special educational seéd

choosing placement options for their children.

» The provision of social and emotional support systdor children with special educational needs khde

strengthened in order to minimize school dropoutsr@duce behavioural difficulties.
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